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Abstract.  Anxiety and Motivation are significant factors in Second Language Acquisition and affectivity. The  purpose of this study is to investigate inner motivation and anxiety of English learning as it is experienced by 

English as Second Language learners with respect to various majors, differences in language proficiency. Specifically, it studies ESL students at a National School in Malaysia. This study surveyed and analyzed 100 lower 

secondary students from a national school. Based on the analyses of SPSS, the results indicated that English learning anxiety impacted English learning motivation in different ways depending on proficiency level. On the 

other hand, English learning anxiety had little effect on English learning  motivation for the different levels of language proficiency groups, especially for learners in the intermediate group. Most of the learners were prone 

to instrumental rather than integrative motivation in terms of learning English, and their levels of English language class anxiety were higher than their levels of English use and test anxiety. The findings can help clarify the 

nature of both English learning anxiety and English learning motivation as psychological constructs to students. 
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1    Introduction 

No one can deny the spread and success of English language throughout the world and in developing countries. English has been debated as an important tool to empower people to get access to education, science and technology and 

International Business. According to Malik, (2012), p. 101, everyone is yearning for the means to get proper command over this language and to gain the ability to use the language fluently just like native speakers. In most of the 

countries’ university education is carried out in English and this second language learning, especially for adolescents and adults, is rarely without anxiety.  

Now in Malaysia, many people face complications in using English even after learning it for more than 12 years in schools and colleges. Language itself is very complex. Expressing oneself properly in English are common problem 

among majority of second language learners. A language is made more complex due to some individual and social/political factors. These factors include one aspect which people intentionally ignore to present or openly talk about for 

personal and general matters, and that is the anxiety of language. 

Language anxiety is more or less present in every person. But we tend not to unveil it in front of everyone. There is a huge possibility that anxiety is responsible for the student behaviors before attributing poor student performance 

to lack of ability, inadequate background or poor motivation. This anxiety is considered to hinder the language learning process and thus it needs to be removed to make language learning relaxed, smooth, easy and interesting.  

As indicated above, both motivation and anxiety play a vital part in English learning outcomes, moreover, they are closely related to each other in second and foreign language acquisition (Liu and Huang, 2011). Additionally, 

various levels of English language learners’ achievements might be influenced by motivation and anxiety. It is, therefore, significant to explore the relationship between motivation and anxiety in terms of students’ English learning 

achievement (Hao, Liu, and Hao, 2004).In the field of school education, such as high schools, much research has been conducted on motivation and anxiety in Malaysian English learners. However, the research on motivation and 

anxiety of English learners in schools in Malaysia is quite limited. Hence, I got the interest to study on language anxiety and motivation of students towards English language in the context of Malaysian students for my research.   

1.1  The Research problem 

This paper discusses the anxiety and motivation of lower secondary learners have toward learning English Language in their English classroom.  English is an important subject.  The students need to acquire all the four skills: listening,  

speaking, reading  and  writing  skills  in  the  social  and academic  contexts.  In addition,  some  language  activities  such  as  oral  presentation,  group discussions  and  role-plays  require  students  to  perform  in  front  of  the  class.  

Students will be assessed in terms of communicative ability, language use and task fulfillment which is part of the overall  assessment.  Given  to  that,  students  could  encounter  certain  level  of  anxiety and motivation when  it comes  

to  English  language  learning.  It  is,  therefore,  pertinent  to  examine  these  students’ perceptions towards English language anxiety and motivation. To achieve the goal, Gardner‟s socio-educational model and the significance of 

motivation and Howirtz a contributing factor in second/foreign language (SL/FL) learning is taken into consideration. 

  

1.2 Purpose of the study 

In order to examine language learning in the Malaysian context, especially schools, it is necessary to explore a number of factors which contribute to the way in which English education is conducted in Malaysia. Language anxiety 

among students is defined as “the feelings of tension and nervous when associating with second language or foreign language contexts that include speaking, listening and learning” (Onwuegbuzie, Bailey & Daly 1999, p.218). The level 

of anxiety can determine students’ motivation and  interests in the language class and also to promote or hinder their language learning performances. The present paper tries to identify the factors of anxiety and motivation of lower 

secondary students towards learning English Language.  

 

1.3      Research questions 
 

In this study the following questions guided my research: 

a) What is the anxiety of the Malaysian Students towards learning English language? 

b) What is the motivation of the Malaysian Students towards learning English Language? 

c) Is there a significant differences between average and below average students with respect to language anxiety? 

d) Is there a significant differences between average and below average students with respect to language motivation?  

 

2    Literature Review 

2.1   Motivation 

Motivation refers to “the reasons underlying behavior” (Guay et al., 2010, p. 712). Paraphrasing Gredler, Broussard and Garrison (2004) , broadly define motivation as “the attribute that moves us to do or not to do something” (p. 

106). Intrinsic motivation is motivation that is animated by personal enjoyment, interest, or pleasure. As Deci et al. (1999), observe, “intrinsic motivation energizes and sustains activities through the spontaneous satisfactions inherent 

in effective volitional action. It is manifest in behaviors such as play, exploration, and challenge seeking that people often do for external rewards”(p. 658). Researchers often contrast intrinsic motivation with extrinsic motivation, 

which is motivation governed by reinforcement contingencies. Traditionally, educators consider intrinsic motivation to be more desirable and to result in better learning outcomes than extrinsic motivation (Deci et al., 1999).   

Motivation involves a constellation of beliefs, perceptions, values, interests, and actions that are all closely related. As a result, variousapproaches to motivation can focus on cognitive behaviors (such as monitoring and strategy 

use), non-cognitive aspects (such as perceptions, beliefs, and attitudes), or both. For example, Gottfried (1990) defines academic motivation as “enjoyment of school learning characterized by a mastery orientation; curiosity; 

persistence; task-endogeny; and the learning of challenging, difficult, and novel tasks” (p. 525). On the other hand, Turner (1995) considers motivation to be synonymous with cognitive engagement, which he defines as “voluntary 

uses of high-level self-regulated learning strategies, such as paying attention, connection, planning, and monitoring” (p. 413).  

The field of motivation research in language learning is a relatively new phenomenon. According to Dörnyei (2001) (2001), whose name appears regularly in the research, it really began with the work of Gardner in the early 

sixties. Together with Lambert, Gardner suggests a framework for understanding language learning motivation in which learners are motivated to learn a target language in differing degrees depending on their attitude toward the 

target culture (Dörnyei, 2001). The influence of this framework persists today and has shaped much of the existing body of research.  

One particularly influential aspect of Gardner’s theory has been the dichotomy between “integrative” and “instrumental” orientations in motivation. And while this dichotomy will be explored more fully in a later section, in short 

form it means that people are motivated to learn a language either because they want to integrate into the target language community or because they want to use the target language as a tool - or an instrument - to achieve some other 

linguistic or non-linguistic goal (Gardner, 1985). Be forewarned, however, that the dichotomy is not at all as simple as it first appears and it’s application - and misapplication - in research often goes beyond the bounds of application 

originally intended by Gardner. While research by Gardner and an apparently inexhaustible string of associates continued through the seventies and eighties, other strands of research have also emerged.  

In SLA, Dornyei (1994) has claimed that motivation refers to an individual attempt and desire to learn a specific language and his/her positive attitudes toward learning it. It is also true that motivation is considered to be one of 

the strong predictors driving language learning success (Paula M. Winke, 2005, Vol. 9), as opposed to the early believe that suggest cognitive abilities to be the core factor for successful language learning. A number of studies 

including those carried out by Gardner and his colleagues have argued that language learning motivation is a key factor of successful language learning (see e.g. Masgoret and Gardner (2003) for more reviews of this literature).  

Accordingly, motivated students would be more eager and enthusiastic to devote the time required to language learning. Moreover, having a specific goal and desire to learn a language aids students put forth their best effort and 

maintain their motivation. Guilloteaux and Dörnyei (2008) further contend that students’ degree of motivation is another major issue that researchers need to shed some light on. Generally speaking, a comprehensive understanding of 

students’ motivation to language learning can help teachers to abundantly increase students’ achievement and long-term persistence in learning.  

Basically, learners have several reasons for studying a second language (L2). They may either study a language for specific reasons or have a special affinity for the target language and its community. Teachers, on the other hand, 

are often very aware of the advantages that learning a second language as well as language proficiency can bring in terms of career, but to many language learners, studying the language is only a language requirement fulfilled to 

obtain an academic degree. Since the appearance of the seminal work of Gardner and Lambert in 1972, language teachers and researchers have started to realize the central role that motivation plays in language learning.  

Gardner and Lambert have established the most commonly used framework for understanding the different attitudes and motivation that language learners typically have. Gardner’s (1985) particular, quite narrow, use of the term 

motivation has  required clarification, which Masgoret and Gardner (2003) provided by distinguishing between orientations and motivation. Masgoret and Gardner have contended that motivation is mainly goal-directed behavior, 

revealed in a variety of more specific behaviors and cognitions that serve as the manifestations of motivation. 

 Motivation in this sense is operationalized as the sum of motivational intensity; desire to learn the target language, toward learning the target language. These concepts are closely related to the actual amount of effort, the desire 

to attain a high and satisfactory level of competence, and that effect experienced while learning the language. In Gardner’s socio-educational model, this factor rather than orientations, is most directly related to achievement. 

Orientation, on the other hand, refers to the intention oflearning an L2, which is recognized as: integrative and instrumental.  

2.2   Intrinsic/extrinsic motivation  

Intrinsic/extrinsic motivation refers to whether the motivation is more inside a person or outside of him/her. Intrinsic motivation refers to the motivation which is originated inside a person. There is no reward except the activity itself. 

It means that the essence of motivated action that is, sense of autonomy and the desire is self-initiating and self-regulating while in extrinsic motivation there is an anticipation of reward from outside and a person is motivated from an 

outside source rather than the self. Intrinsic/extrinsic motivation is related to the term locus of control which was first introduced by Rotter (1966). If a person places responsibility for her/his life within self, s/he has internal locus of 

control and is self-motivated character and if s/he places the responsibility on others and on circumstances outside self, s/he has external locus of control. In order to achieve internal locus and self-motivation, one should be eager to give 

up the security of making excuses and to take responsibility of all her/his decisions and actions. Extrinsically motivated behaviours are carried out to get a reward from outside and beyond the self. Maslow (1970) believed that intrinsic 

motivation is noticeably superior to extrinsic because we are motivated to achieve "self-actualization". Bruner (1966) claimed that one of the most effective waysto help students is to free them from the control of rewards. In some cases, 

the two kinds of motivation may overlap to some degree because one may be motivated from both an inside source and an outside one at the same time. Generally speaking, both kinds of motivation play important roles in learning and 

lack of motivation can cause procrastination because motivation is the driving force that makes people act. In other words, presence of motivation can increase learning behaviour. Teachers need to know the type of motivation and its 

sources to meet the students’ particular needs. 

2.3  Instrumental/intergrative motivation 

Within the field of language learning, the typical model isthe division made between integrative and instrumental motivation (Gardner & Lambert, 1972). If a person learns a language primarily for a purpose like getting a job or fulfilling 

an academic requirement, s/he is affected by instrumental motivation. In other words, instrumental motivation refers to the motivation to acquire a language as means of achieving goals such as promoting a career or job or reading 

technical texts while integrative motivation has to do with wanting to be accepted by another community. Integrative motivation means integrating oneself within a culture to become a part of that society. Gardner and MacIntyre (1993) 

have referred to these two types of motivation as motivation orientations and mentioned that depending on learner's orientation (either career/academic-related 'instrumental" or socially/culturally-related "integrative") different needs 

must be fulfilled in Foreign Language Teaching (FLT). Some researchers believe that integrative motivation is essential for successful second language learning. Graham (1984) made a distinction between integrative and assimilative 

motivation. Integrative motivation is defined as the desire to learn L2 to communicate with the members of the second language society and find out about its culture. It does not necessarily refer to the direct contact with L2 group while 

in assimilative motivation learners wish to lose themselves in the target language and become an indistinguishable member of that speech community. What is important is that the two orientations are not mutually exclusive. Some 
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learners learn better if they are integratively oriented while others are more successful if they are instrumentally motivated and some learn better if they take the advantage of both orientations. In other words, one may have both kinds 

of motivations: s/he may be instrumentally motivated to pass a test or meet a requirement, but at the same time, s/he may love the culture of a community and want to learn and participate in its culture.  

Extrinsic and instrumental motivations are similar but not exactly alike. Extrinsic focuses on the fact that the reason is outside of a person, while instrumental is about the purpose of her/his learning. Intrinsic and integrative 

motivations are also different because intrinsic motivation has to do with what makes some one feel good while integrative motivation is about membership in a language community. The point worthy of mention is that during the 

lengthy process of learning, motivation does not remain constant. It becomes associated with mental processes and internal, external influences that the learner is exposed to. In other words, time is considered an important aspect in the 

nature of learner's motivation 

2.4   Anxiety 

Anxiety has been a matter of considerable interest in language education setting for educators since it is a major obstacle to foreign language learning that the learners need to overcome (Wu, 2010; Zheng, 2008). Horwitz (2001) asserts 

that one-third of all foreign language learners experience some level of language anxiety. Therefore, foreign language anxiety has been a topic of much interest and research in recent years (Ellis, 2008), especially the 1980s witnessed 

the breakthrough in the studies on foreign language learning anxiety (Wang, 2014). Foreign language anxiety is an important factor that influences one’s level of achievement in foreign language learning (Dordinejad and Ahmadabad, 

2014). According to MacIntyre and Gardner (1994), foreign language anxiety -“the feeling of tension and apprehension specifically associated with second language contexts, including speaking, listening, and learning”-is different 

from a general feeling of anxiety, and therefore, keeps learners from reaching their goals (Horwitz,2001), and prevents foreign language learners from successful performance in the target language (Hashemi and Abbasi, 2013). Horwitz 

et al. (1986) defined foreign language anxietyas “adistinctcomplex of self- perceptions, beliefs, feelings, and behaviors related to classroom language learning arising from the uniqueness of the language learning process”. From this 

perspective, they claim that language anxiety is unique due to the way it involves learners’ self-concepts to communicate competently and to present themselves genuinely. Foreign language anxiety can occur if students are exposed to 

several negative experiences in a foreign language context (Chen and Chang, 2004; Sparks et al., 2000; Hewitt and Stephenson, 2012; Horwitz et al., 1986; Horwitz et al., 2010; MacIntyre and Gardner, 1991; MacIntyre, 1999; Saadi, 

2009; Sparks andGanschow, 2007). Moreover, it can “make learners get discouraged, lose faith in their abilities, escape from participating in classroom activities, and even give up the effort to learn a language well” (Na, 2007).Given 

that learners with high anxiety often perform at lower levels than those with lower anxiety (Cui, 2011).Horwitz et al. (1986) classified foreign language anxiety into three components as: 1. Communication apprehension, which arises 

from learners’ inability to adequately express mature thoughts and ideas. 2. Fear of negative social evaluation, which arises from a learner’s need to make a positive social impression on others.3. Test anxiety, an apprehension about 

academic evaluation. In communication apprehension, foreign language learners have difficulty not only in speaking but also comprehending messages from others (Horwitz et al., 1986). In other words, learners have difficulty in 

understanding others or in being understood. Fear of negative evaluation is closely related to communication apprehension (MacIntyre and Gardner, Additionally, especially “students whose personalities tend to fear negative evaluation 

seem to be strong candidates for experiencing anxiety in foreign languageclassrooms” (Kitano, 2001). Huang (2005) reported that, the causes of provoking test anxiety might be derived from the educational system. MacIntyre and 

Gardner (1991) found that communication apprehension and fear of social evaluation were the main factors in foreign language anxiety, while test anxiety was just a general problem,and it was independent from the foreign language 

anxiety. Language learning anxiety may be experienced due to linguistic difficulties foreign language learners face in learning and using the target language (Hashemi and Abbasi, 2013).  

However, Horwitz (2001) claimed that foreign language anxiety is independent of first language learning disabilities and should be viewed as an important factor that hinders language learning in and of itself. Zhang and Zhong 

(2012) has categorized causes of foreign language learning anxiety as being “learner-induced, classroom-related, skill-specific, and some -imposed depending on different contexts”.The main cause of anxiety stems from “learners’ 

unrealistic or erroneous beliefs about language learning” (Zhang and Zhong,2012). While some learners think they lack the aptitude or gift to learn a new language (Price, 1991), some believe that two years or less is sufficient for them 

to become proficient in another language (Horwitz, 1988) without estimating the difficulty resulted in anxiety.Learners may also have erroneous beliefs and expectations about language standards. Since foreign language learners 

areexposed to the expert language of native speakers from tapes, videos and instructors (Kitano, 2001), they “set their standards as high as the level of native speakers”, which causes anxiety because of failing to achieve the high 

standards (Zhang and Zhong, 2012).In addition, high expectations that learners are required to communicate and speak in public cause anxiety. The fear of falling short of these expectations can hinder the learning process (Rajanthran 

et al., 2013). Anxious learners think that their language skills, especially speaking skills, are weaker than their peers’ (Young, 1991) because of perceiving speaking ability as the most important. Additionally, Kitano (2001) states that 

“speaking skill is usually the first thing that learners compare with that of peers, teachers and native speakers”. Classroom-related anxiety is associated with instructors, peers and classroom practices (Zhang and Zhong, 2012). Instructors 

who believe their role is to correct students constantly, who feel that they cannot have students working in pairs because the class may get out of control may be contributing to learner language anxiety (Young, 1991). According to 

Hashemi and Abbasi (2013), the more friendly and informal the language classroom environment, the less it is likely to be anxiety provoking. They state that “formal language classroom setting is a major source of stress and anxiety 

because of its demand to be more correct and clearer in using the target language”. Furthermore, the evaluation or criticisms from peers is also a major cause of anxiety (Conway, 2007). Young (1991) found that anxious learners thought 

their skills in language were weaker than their peers’ and they were looking down at them. In addition, anxious learners are scared because of a fear of appearing awkward, foolish and incompetent in the eyes of their peers (Jones, 

2004).Classroom activities have also caused anxiety. As it was reported in Price's (1991) interview study, many anxious students fear making mistakes in pronunciation in front of their peers. Furthermore, oral presentation is the most 

anxiety-provoking classroom activity (Koch and Terrell, 1991), which makes the classroom environment more formal and stressful for the learners. However, Hashemi and Abbasi (2013) reported language learners to be less anxious 

and stressful in environments which emphasize collaborative activities among the teachers and the students. Fear of testing is another source of anxiety stemming from classroom environment, where learners are constantly being 

evaluated. Students put down a wrong answer because of their nervousness during the test “in language testing, the greater degree of student evaluation and the more unfamiliar and ambiguous the test tasks and formats, the more the 

learner anxiety is produced”. Since students with high levels of foreign language anxiety exhibit avoidance behavior (Gregersen and Horwitz, 2002), it is essential to find out the causes of foreign language anxiety and reduce the 

undesired effects in foreign language teaching to create a low anxiety classroom for the learners (Young, 1991). 

Horwitz and Cope (1986) defined anxiety as “the subjective feeling of tension, apprehension, nervousness, and worry associated with an arousal of the autonomic nervous system” (p. 125). “Anxiety is a psychological construct, 

commonly described by psychologists as a state of apprehension, a vague fear that is only indirectly associated with an object” (Hilgard, Atkinson, & Atkinson, 1971 cited in Scovel, 1991: 18). Anxiety, as perceived intuitively by many 

language learners, negatively influences language learning and has been found to be one of the most highly examined variables in all of psychology and education (Horwitz, 2001: 113). Psychologists make a distinction between three 

categories of anxiety: trait anxiety, state anxiety, and situation-specific anxiety. Trait anxiety is relatively stable personality characteristic, „a more permanent predisposition to be anxious‟ (Scovel, 1978: cited in Ellis, 1994: 479) while 

state anxiety is a transient anxiety, a response to a particular anxiety-provoking stimulus such as an important test (Spielberger, 1983: cited in Horwitz, 2001: 113). The third category, Situation-specific anxiety, refers to the persistent 

and multi-faceted nature of some anxieties (MacIntyre & Gardner, 1991a: cited in 2001: 113). It is aroused by a specific type of situation or event such as public speaking, examinations, or class participation (Ellis, 1994: 480). Since 

language anxiety is a psychological construct, it most likely stems from the learner‟s own „self‟, i.e., as an intrinsic motivator (Schwartz, 1972; cited in Scovel 1991: 16), e.g., his or her self perceptions, perceptions about others (peers, 

teachers, interlocutors, etc.) and target language communication situations, his/her beliefs about L2/FL learning etc. Language anxiety may be a result as well as a cause of insufficient command of the target language (Sparks and 

Ganschow; cited in Horwitz, 2001: 118). That is to say it may be experienced due to linguistic difficulties L2/FL learners face in learning and using the target language. Within social contexts, language anxiety may be experienced due 

to extrinsic motivators (Schwartz, 1972; cited in Scovel, 1991: 16), such as different social and cultural environments, particularly the environments where L1 and L2/FL learning takes place. Also, the target language is a representation 

of another cultural community; there is a predisposition among some people to experience such anxiety because of their own concerns about ethnicity, foreignness, and the like (Gardner cited in Horwitz & Young, 1991: viii). Social 

status of the speaker and the interlocutor, a sense of power relations between them, and gender could also be important factors in causing language anxiety for L2/FL speakers. A further detailed investigation of these factors could 

potentially assist language teachers to alleviate anxiety in the classroom setting and to make the classroom environment less anxiety-provoking and hence to improve learners‟ performance in the target language. 

2.5   Relationship between motivation and anxiety 

Research in second language learning has shown a close connection between anxiety and motivation. Research in the field of second language acquisition acknowledges that both cognitive and affective factors within a language learner 

affect the level of success that will be achieved in learning a second language (L2). Earlier research concentrated on discovering the effect of cognitive factors on language learning, but since the 1960s, there have been more investigations 

on determining the effect of affective factors, such as anxiety and motivation (Gardner, 1985; Skehan, 1989).  

Affective factors are defined as “those that deal with the emotional reactions and motivations of the learner” (Scovel, 1978:131). Most studies have found an inverse relationship between anxiety and language achievement of L2 

learners, but in some cases it has been observed that anxiety encourages a student to work harder, resulting in better class performance (Horwitz, Horwitz & Cope, 1986; Phillips, 1992; Trylong, 1987).  

With regards to motivation, evidence shows that motivated students perform better in the classroom than those who are unmotivated. MacIntyre and Gardner (1991) are of the opinion that both anxiety and motivation influence 

language learning and are good predictors of success. Their data suggest that the two variables have an inverse relationship, such that the higher the levels of anxiety experienced by the learners, the less motivated they tend to be. 

Consequently, these students put less effort into their learning process, which often results in lower class grades. The same studies show, however, that moderate levels of anxiety can act as an incentive and motivate the learners to work 

harder, potentially resulting in higher grades.   

Researchers of second language have found a close relationship between motivation and anxiety, one wonders how these two affective factors interact together and what effect they would have together on students’ class grades. 

Anxiety and motivation are considered to be good predictors of success, and learners’ levels of motivation are said to rise when they are actively and independently involved in their own learning. Teachers should try to motivate students 

to follow the established curriculum and reduce the anxiety of the students.  

Motivation and anxiety have long been considered two of the most important variables that can affect how and to what extent a language is learned (Gardner, 1985). Since the seminal works of Gardner and Lambert (1972) and 

Horwitz, Horwitz, and Cope (1986), these two variables have under gone extensive study (Gass & Selinker, 2008; Ortega, 2009). 

The majority of research has dealt with how these variables affect overall performance in the English Language (Ganschow & Sparks, 1996; Gardner, 1985; Horwitz, 2001; MacIntyre, 1995; Marcos-Llinás & Garau, 2009; Phillips, 

1992; Saito, 1996; Woodrow, 2006) or how language educators can increase motivation (Dörnyei, 2005; Nishitani & Matsuda, 2011) and decrease anxiety in the foreign language classroom (Young, 1991). 

3   Research Methodology 

3.1   Participants  

The 100 participants100 (50 males and 50 females)  of the study were lower secondary students from a National school in Kuala Lumpur, who were studying English as one of the important subjects. The students are intermediate and 

lower intermediate in English proficiency in all the four skills. Their mother tongues are mainly Malay and they only learn the language in school.The participants in this study were form 1 to form 3 who were placed into three proficiency 

levels (lower ,intermediate, and upper- intermediate) based on their English scores of the Final Examination year 2016. The total test score was 100 and their passing score is 40.60 participants who received scores below 40 were lower 

intermediate level group; 30 participants between 50 and 70 were classified into intermediate level group; and 10 participants who obtained above 70 and above scores were classified into upper-intermediate level group.  

3.2  Research instruments  

Survey method was applied to this study, which consists of a 20-item Foreign Language Learning Motivation Scale (See Appendix A), and 20-item Foreign Language Classroom Anxiety Scale (See Appendix B), including demographic 

items. All the items except the demographic items were placed on a 6-point Likert scale ranging from “strongly disagree” to “strongly agree” ( 1-Strongly agree, 2-agree, 3-Neither agree nor disagree, 4-Disagree and 5-Strongly disagree). 

The Foreign Language Learning Motivation and the Foreign Language Classroom Anxiety questionnaires in the English language were administered to the participants; The 20-item Foreign Language Learning Motivation Scale was 

directly adopted and developed from the Motivation Test Battery (Gardnerand Lambert 2004), and designed to measure four dimensions of motivation: integrative orientation (questions 1 to 10), instrumental orientation (questions 10 

to 20), Originally, the English Language Classroom Anxiety Scale was directly adopted from Horwitz et al. (1986), and there were 10 question items, which were divided into three broad categories of Foreign Language Classroom 

Anxiety Scale: communication anxiety, test anxiety, and fear of negative evaluation. Finally, this Foreign Language Classroom Anxiety Scale was used to measure two dimensions of foreign language classroom anxiety: English use 

and test anxiety (questions 1 to 10), and English language class anxiety (questions 10 to 20).  

3.3  Data collection  

The questionnaires were distributed to the 100, lower secondary students (50 males and 50 females) during their normal class session during which time they were given clear instructions and explanation for filling out the questionnaire. 

The questionnaires were then collected upon completion 

4   Data Analysis 

Descriptive statistics were obtained from the data for all levels and progressively answer research questions 1 and 2. The two groups that were obtained were level 1 lower intermediate and level 2 intermediate. Scaled scores for each 

of the parts indicated on the questionnaire were computed. Therefore each student had 20 scaled scores for the  AMTB (Attitude and Motivation Test Battery) (Gardner. 2004) and 20 scaled scores for the English Language Classroom 

Anxiety Scale was directly adopted from Horwitz et al. (1986). The value  of Cronbach alpha was set at .05 for t- tests of significance. Data-checking activities included running t-tests using the SPSS programme was employed to see 

if there were any significant differences between lower intermediate and intermediate students with respect to language anxiety and motivation and gradually answer the research question 3 and 4 . A comparison of mean of the 40-

predictor variables with one criterion answered the majority of questions. Means and standard deviations of each  of the subscales were calculated. The means and standard deviations of the measures of achievement  were also 

calculated.. 

4.1  Demographics 
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The 100 participants in the study are categorized by the following demographics:  50% female, 50% male of lower secondary ranging from form 1 (30 students), form 2 (35 students) and form 3 (35 students). There were 30% 13 years 

old, 30% 14 years old and 40% 15 years old. All the students were placed into three proficiency levels (lower-intermediate, intermediate, and upper- intermediate) based on their English scores of the Final Examination year 2016. 60% 

participants who received scores below 40 were lower intermediate level group; 30% participants between 40 and 70 were classified into intermediate level group; and 10% participants who obtained above 70 and above scores were 

classified into upper-intermediate level group. All were studying English Language as their main subject in the National school. ( See Table 1) 

Table 1. Demographic of participants in this study 

Demographic Characteristics N (%) 

Gender 

Male 

Female 

 

50(50%) 

50(50%) 

 

Age 

13 years old 

14 years old 

15 years old 

 

 

30(30%) 

30(30%) 

40(40%) 

 

Level of study 

Form 1 

Form 2 

Form 3 

 

 

30(30%) 

30(30%) 

40(40%) 

 

Level of Proficiency 

Lower-intermediate (below 40) 

Intermediate (40-70) 

Upper-intermediate ( above 70) 

 

 

60(60%) 

30(30%) 

10(10%) 

4.2 Anxiety and motivation towards learning English language  

All the main constructs were measured using a 5-point Likert scale. Interpretation of these 5-point Likert scale given to the respondents were as 1( strongly disagree), 2 (disagree), 3 ( Neither agree Nor disagree) ,4 ( disagree) and 5 ( 

strongly disagree). Table 2 illustrates the continuum of the Likert scale. Due to the items and interpretation of score detailed earlier, students who have mean score of 3 and above in the 2 domains anxiety and motivation towards learning 

English language) are interpreted as having some anxiety and motivation towards English Language. 

Table 2. Continuum of Likert scale used in this study 

1  2 3 4 5 

Strongly 

disagree 

 disagree Neither agree  

Nor disagree 

Disagree Strongly 

disagree 

 

This study found that the domain with the highest number of students having a mean score < 3 is the domain anxiety (n=80, 80%). The domain-motivation came in second 60 students (60%) having mean score of > 3. This result 

shows that the majority of the students included in this study have some anxiety towards English Language although 20% shows they may not have anxiety towards English Language. In contrary, this result also shows that most of the 

students who were involved in this study, have some motivation towards learning English Language.(Refer table 3 and 3.1 for anxiety followed by table 4 and 4.1 for motivation. 

Table 3. The level of Anxiety among lower secondary students towards English language 

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Anxiety 100 1.90 3.50 2.6150 .34826 

Valid N (listwise) 100     

 

The average anxiety level of lower secondary students towards English language was 2.6150, with a standard deviation of about 0.34826. The maximum level of anxiety was about 3.50 while the minimum level of anxiety was 

about 1.90. (Refer table 3 above) 

Table 4. The level of Motivation among lower secondary students towards English language 
 

Descriptive Statistics 

 
N Minimum Maximum Mean Std. Deviation 

Motivation 100 1.10 3.10 2.1040 .41607 

Valid N (listwise) 100 
    

 

The average motivation level of lower secondary students towards English language was 2.1040, with a standard deviation of about 0.41607. The maximum level of anxiety was about 3.10 while the minimum level of anxiety was 

about 1.10 (Refer table 4 above) 

4.3  Significant differences between intermediate and lower intermediate students with respect to language anxiety 

This study found that students have some anxiety towards English Language. The overall perceived anxiety of both the students who are intermediate and lower intermediate in their English proficiency were high (m+ sd). There were 

no significant differences in anxiety between intermediate and lower intermediate students. (Refer table 5) 

Table 5. Significant differences between intermediate and lower intermediate students with respect to language anxiety 

Group Statistics 

 

Lower Intermediate N Mean Std. Deviation 

Std. Error 

Mean 

Anxiety Lower Intermediate 59 2.5949 .33032 .04300 

Intermediate 29 2.5897 .33948 .06304 

 

Table 6. Independent-sample t-test-anxiety 

 

 

An Independent-samples t-test was conducted (refer table 6 above) to compare the level of anxiety towards English Language in between lower intermediate and intermediate students. The average anxiety level of lower intermediate 

was 2.5949, with a standard deviation level of about 0.33032 while the average anxiety level of lower intermediate was 2.5897, with a standard deviation level of about 0.33948.The Anxiety level do not differ significantly for the lower 

intermediate students ( M = 2.5949, SD = 0.33032 ) and intermediate students ( M = 2.5897, SD = 0.33948 ), t (86) = 0.070, P = 0.945 

4.4   Significant differences between intermediate and lower intermediate students with respect to language motivation 

The mean score of students’ motivation towards learning English Language ( m+sd). This  study found that both the students who are intermediate and lower intermediate in their English proficiency have high motivation towards 

learning English. There were no significant differences in anxiety between intermediate and lower intermediate students. ( Refer table 7). 

 

Independent Samples Test 

  

Levene's Test for Equality of 

Variances t-test for Equality of Means 

  

F Sig. t df Sig. (2-tailed) Mean Difference Std. Error Difference 

95% Confidence Interval of the Difference 

  
Lower Upper 

Anxiety Equal variances assumed .361 .550 .070 86 .945 .00526 .07559 -.14502 .15554 

Equal variances not 

assumed 

  

.069 54.433 .945 .00526 .07631 -.14771 .15823 
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Table 7. Significant differences between intermediate and lower intermediate students with respect to language motivation 

Group Statistics 

 
Lower Intermediate N Mean Std. Deviation Std. Error Mean 

Motivation Lower Intermediate 59 2.3305 .32656 .04251 

Intermediate 29 1.7276 .30343 .05635 

 

Table 8. Independent-samples t-test-motivation 

 

 

 

Independent Samples Test 

  

Levene's Test for Equality of 

Variances t-test for Equality of Means 

  

F Sig. t df Sig. (2-tailed) Mean Difference Std. Error Difference 

95% Confidence Interval of the Difference 

  
Lower Upper 

Motivation Equal variances assumed 

.502 .481 8.329 86 .000 .60292 .07239 .45901 .74683 

Equal variances not 

assumed 

  

8.542 59.627 .000 .60292 .07058 .46171 .74413 

 

An Independent-samples t-test was conducted to compare the level of motivation towards English Language in between lower intermediate and intermediate students. The average motivation level of lower intermediate was 2.3305, 

with a standard deviation level of about 0.32656 while the average motivation level of intermediate was 1.7276, with a standard deviation level of about 0.30343. 

The motivation level differ significantly for the lower intermediate students ( M = 2.3305, SD = 0.32656) and intermediate students ( M = 1.7276, SD = 0.30343), t (86) = 8.329, P = 0.000 

5   Conclusion 

First, the analyses exposed that the respondents generally feel anxious in English class, fearful of being negatively evaluated, or apprehensive about both speaking English. However, the majority of the participants were moderately or 

even strongly motivated to learn English. They reported to have a moderate or even strong motivation intensity, be moderately or strongly instrumentally motivated, and be moderately or strongly interested in English languages and 

interacting with people from many cultures, though they were only moderately intrinsically as well as integratively motivated to learn English. Language requirement did not constitute a great motivation for them to learn English either. 

Secondly, English language anxiety and English learning motivation were not significant. For example, a more anxious respondent tended to be less intrinsically motivated but more motivated by language requirement.  

As such, for the purpose of bettering students’ performance in English, it is necessary for language teachers as well as learners to take measures to alleviate anxiety levels, since anxiety turned out to be the most powerful and 

negative predictor for the students’ performance in English. Setting realistic and achievable goals, building a relaxing classroom environment, sharing language learning experiences and feelings, providing more chances to learners to 

use the language, encouraging and praising learners often, and so on, have been recommended to be effective in reducing anxiety levels. Nevertheless, as the analyses showed that fear of being negatively evaluated might become a 

positive predictor of performance in English in the present study, language teachers and learners had better be cautious when trying to cope with anxiety. It may be conducive to learning if learners are kept under certain pressure when 

working on a particular task. Meanwhile, (over) emphasizing learning English for utilitarian purposes may result in (extra) pressure and anxiety in the learners, which may ultimately debilitate their performance in English, as found in 

the present study. On the contrary, intrinsic motivation and interest in English languages and cultures proved to be positive predictors of students’ performance in English, as predicted by Gardner. Thus, enhancing learners’ interest in 

English and its culture is more important to promote their learning of the language. With a better knowledge of the language and its culture, the learners may not feel so foreign and strange when using the language. Consequently, it is 

less likely for them to become anxious and fidgeted then. Likewise, it is beneficial to boost learners’ overall motivation to learn the target language. Promoting students’ awareness of the importance of English, enhancing students’ 

interest in English, developing their self-confidence, fostering their positive attitudes towards English, praising them/giving positive feedback, analyzing reasons for poor/good performance in English, fostering their intrinsic motivation 

in English by encouraging them to read English literary works, watching English films, and making friends with English speaking students in school, and so forth are suggested to be good ways to enhance students’ English learning 

motivation. With enhanced motivation to learn English, students may become more willing and active to use the language in various situations, which may in return result in lower anxiety in English learning. 

Finally, since the present study was positioned in a specific school context, the findings and implications can be generalized to other similar schools in Malaysia. However, it might also be probable, for example, that students may 

be less anxious when speaking English at institutions where students generally have (much) less access and exposure to the language and are not motivated to learn it, since they are not expected to be highly competent in the language. 

Thus, investigations in a variety of settings with students who have differing backgrounds are urgently needed to better understand the relationship between anxiety and motivation to performance in the target language. 
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