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Abstract. The aim of this study is to discover both instructor and student reflections on 

collaborative writing among students with different personality profiles 

categorised under LEONARD Personality Profile (LPI). The inventory 

consisting of 100 items was used to identify the preferred behavioural styles 

of the participants. LPI identifies emotional orientations based on five 

dimensions of personality which are Openness, Neutral, Analytical, Relational 

and Decisive. Five sessions of collaborative writing among Diploma in Mass 

Communication students were observed. The participants in this study 

completed a product-centred course which focused on play analysis and stage 

performance. A case study group was formed to enable them to perform a 

script-writing task. The research instruments used to obtain data in this study 

were interviews, diary entries and observations. The instructor and participants 

were encouraged to constantly reflect on the collaborative sessions. In 

addition, observations of the collaboration were given much prominence. 

Consequently, suggestions and recommendations pertaining to individual 

behaviour, group dynamics and task performance during collaboration were 

obtained.  

 

Keywords:  LEONARD Personality Inventory, individual behaviour, group dynamics, 

task performance 

 

1   Introduction  

Many studies have been conducted with the purpose of understanding personality in human 

beings. The task can be challenging due to the complexities of human beings which present 

difficulties in fully comprehending their personalities (John & Srivasta, 1999; Pervin, 2002). 

Therefore, inventories have been designed to help understand human personalities. 

One of the inventories used to assess one’s behavioural style is LEONARD Personality 

Inventory (LPI). It was developed by Professor Leonard Yong (1999). The acronym 

LEONARD stands for “Let’s Explore our personality based on Openness, Neutral, 

Analytical, Relational and Decisive behavioural tendencies in people.” Yong (2003) is of the 

opinion that intervention programmes can enhance emotional intelligence and has 

successfully designed such programmes to achieve this purpose.  

Individuals in the Openness dimension are capable of managing situations with 

distinctive approaches and tend to be misjudged by others (Yong, 1999). They are creative 

and unique but easily frustrated by routine work and rules. In addition, people belonging to 

Neutral dimension are quiet and harmonious. Their strengths are being good listeners and 

thoughtful towards others. However, they may be self-conscious and sensitive (Yong, 1999). 

Furthermore, Analytical individuals are described as detailed and sceptical in nature 

(Yong, 1999). Their strengths are being diligent and complete their work but can be inflexible 

and do not express their emotions freely. Additionally, people belonging to Relational 

dimension are gregarious and loquacious. They are optimistic and active but may be lacking 

control pertaining to time management and self-management (Yong, 1999). Furthermore, 
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Decisive people are ambitious and confrontational in their communication with others. Their 

strengths are confident in nature and strategise well but their weaknesses are being too abrasive 

and impatient with people (Yong, 1999). 

Yong (2012) has categorised a total of 26 Personality Profiles derived from his research 

findings using LPI. They are Creative Imaginator (Openness), Neutral Expert (Neutral), 

Analytical Thinker (Analytical), Relational Interactor (Relational), Decisive Decision Maker 

(Decisive), Error Buster (Neutral and Analytical), Exhorter (Relational and Decisive), Helpful 

Encourager (Neutral and Relational), Implementer (Analytical and Decisive), Accomplisher 

(Neutral and Decisive), Assessor (Analytical and Relational), Creative Expert (Neutral and 

Openness), Creative Thinker (Analytical and Openness), Creative Relator (Relational and 

Openness), Creative Decision Maker (Decisive and Openness), Creative Error Buster (Neutral 

and Analytical and Openness), Creative Exhorter (Relational and Decisive and Openness), 

Creative Encourager (Neutral and Relational and Openness), Innovator (Analytical and 

Openness and Decisive), Creative Accomplisher (Neutral and Decisive and Openness), 

Creative Assessor (Analytical, Relational and Openness), Amiable Adaptor (Neutral, 

Analytical and Relational), Resourceful Strategist (Neutral, Analytical and Decisive), 

Persuasive Decision Maker (Neutral, Relational and Decisive), Energetic Strategist 

(Analytical, Relational and Decisive) and Versatile (Neutral, Analytical, Relational and 

Decisive). 

It is crucial to increase understanding of the process of collaboration among students 

especially involving those with different personality profiles. Therefore, the objective of this 

study is to obtain insights on the collaborative writing process among students with different 

personality profiles categorised under LPI. The findings will increase knowledge of both 

instructors and students on collaborative work. The research questions for this study are: 

1. What are instructor reflections about student collaboration observed in this study? 

2. What are student reflections on their collaboration observed in this study? 

2   Theoretical Background  

Vygotsky’s Socio-Cultural Theory is the theoretical basis for collaborative work in the 

classroom. It is believed that students can benefit much from their own construction of 

knowledge during the collaboration. Improvement on learning is made possible through 

scaffolding which refers to assistance provided by capable peers in the course of collaboration 

(Vygotsky, 1978). In addition, reasoning skills can be challenging to be taught by instructors 

but can be enhanced through clear guidelines received through scaffolding from peers 

(Waggoner, Chinn, Yi, & Anderson, 1995). 

Development and learning are crucial in construction of knowledge. There is a major 

theoretical difference in which Piaget and Vygotsky view development and learning. The 

former believes development drives learning while the latter is of the opinion that learning 

drives development (Fowler, 2017).  

Various studies have been investigated the use of collaborative work. The findings 

obtained generally have shown many benefits on its collaborators. Collaboration increases 

motivation level of learners (Ariza, 2016; Schwartz, & Gorbatt, 2017). enables children to be 

independent learners (Fowler, 2017); improves fluency and accuracy in writing (Soleimani, 

Modirkhamene & Sadeghi, 2017).); heightens comprehension in order to answer questions 

(Danish, Saleh, Andrade & Bryan, 2017); benefits both readers and writers in text revision at 

university level (Ranjbar, Ghonsooly & Hamedan, 2017). In addition, other studies have 

focussed on contextual factors which influenced collaboration among teachers in a paired-

placement (Dang, 2017); use of games to promote collaboration in story-writing tasks 

(Jackson, 2017). 



Student and Instructor Reflections on Use of Discussions Among Students with Different 

Personality Profiles Categorised under LEONARD Personality Inventory (LPI) 

 

30 

 

 

Reflection is crucial for collaborators to enable them to improve on their collaborative 

skills. According to Leontiev, Lebedeva & Kostenko (2017), reflection forms the foundation 

to allow activities of higher mental processes to occur. Studies have shown various benefits 

gained by students in the course of reflection. Student reflections promote a range of generic 

soft skills that enable them to apply their academic knowledge, collaborate with a culturally 

diverse group and work in a digital world (Schech, Kelton, Carati & Kingsmill, 2017). In 

addition, written reflections of pharmacists improve their inter-professional communication 

and build collaborative relationships with other doctors (Luetsch & Rowett, 2016). 

3    Methodology  

3.1 Participants 
 

The selected participants for this study were Diploma in Mass Communication students. They 

majored in Journalism. The participants consisted of 3 female and 2 male students. 

Pseudonyms were used to identify the participants in order to maintain confidentiality. 

They were Sarah, Andrew, Wang, Mimi and Tory. There was mixed proficiency in English 

among the participants. Mimi scored A+ while Sim, Aloysius and Tory obtained A for their 

English course in the previous semester. In addition, Wang possessed a B for the course. 

The participants in this study completed the LPI questionnaire in order to determine their 

personality profiles. The LPI questionnaire has 100 items to assess one’s behavioural style. A 

5-point scale consisting of 1 (disagree strongly), 2 (disagree a little), 3 (neither agree nor 

disagree), 4 (agree a little) and 5 (agree strongly) is used for each item in the questionnaire. 

Through the administration of LEONARD Personality Inventory (LPI) questionnaire, it 

was discovered that the participants had different personality styles except for Mimi and Sarah 

who shared similar profiles. Mimi and Sarah were Helpful Encourager (Neutral and 

Relational); Andrew was Creative Relater (Relational and Open); Wang was Exhorter 

(Relational and Decisive) and Tory was Creative Expert (Neutral and Open). 

 

3.2 Script writing task 
 
A script writing task was given to the group to perform in this case study. The length of the 

script should be about 2000 words and comprised three acts. It could be based on different 

types of drama such as tragedy, comedy, problem play, farce, comedy of manners, fantasy, 

melodrama or musical drama. The participants were also permitted to produce a script 

comprising a few of the genres. 

The participants then proceeded to self-form a group to perform their writing task. They 

decide to be in the same group because they were close friends. After much discussion, Sarah 

was appointed as the leader to facilitate the collaborative writing sessions.  

The participants used 5 sessions of collaborative writing to perform their task. Each of the 

session had a duration of two hours. The participants collaborated in matters pertaining to the 

setting, characters, scenes and dialogue lines of their play.  

 

3.3 Data collection 
 

All of the collaborative writing sessions were video-taped. The participants were interviewed 

after the sessions, too. In addition, they produced diary entries describing their experiences 

during the sessions in detail. 
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The researcher who was also the instructor of the course was present during the sessions. 

Observations were conducted and observation notes were produced to record down significant 

episodes which occurred during the collaboration. The different research methods used 

provided triangulation of data for the study. 

  

4    Findings 
 

The participants were encouraged to reflect on their experiences during the collaborative 

writing sessions. In addition, their instructor attempted to comprehend the situations which 

occurred during the sessions from her own perspective. Therefore, input from both participants 

and instructor made it possible to answer both research questions formed for this study. The 

information can be categorised into namely, individual behaviour, group dynamics and task 

performance. 

 

4.1 Individual behaviour 
 

There were two types of behaviour observed which adversely affected the collaboration. 

Firstly, Tory, being an introvert, admitted that her lack of communication with her group 

members caused them to lack useful input for their writing task. Secondly, Sarah observed that 

Andrew’s lack of respect towards the director, Wang, created negative situations during the 

collaborative sessions. Andrew who had the personality profiles of Creative Relater was 

extremely playful during the sessions. 

 
4.1.1  Increase participation  
 

Tory was observed to be very passive during the sessions. Her friends attempted to invite her 

in their discussions but she merely smiled and kept quiet. Surprisingly, she was aware of her 

lack of participation and confessed through her interviews and diary entries that her group 

lacked ideas due to her inactive behaviour.  

Andrew through his interviews and diary entries also suggested that his group members 

should increase their participation. As a result, the group would be able to perform well in their 

task. In addition, Tory expressed her plan to speak actively in her future group discussions. 

 

4.1.2 More opportunities to interact 
 

Sarah was unhappy with her group members’ lack of respect towards Wang who was the 

director of the play. During her interviews, she stated that the group should pay more attention 

to him. They monopolised the interactions and decision-making process involved. It was 

evident throughout the discussions that Andrew dominated the sessions. 

Therefore, Sarah strongly felt that the group should learn to respect their director, Wang, 

by allowing him to have a major role in leading them. The researcher concurred that there 

should be more opportunities for all group members to speak during the sessions. 

Consequently, they would feel happy to have all of their views presented and then made 

collective decisions on the ideas to be accepted in their writing of the script. Sarah being a 

Helpful Encourager was very much focussed on creating a positive environment to enable her 

group members to collaborate well. 

 
4.2 Group dynamics 
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The group reflected on their group dynamics during their collaborative sessions. They 

described their sessions as smooth initially but developed some problems. Firstly, the group 

did not have direct communication with one another on the issues faced resulting in the 

discussions being conducted in an aimless manner. Secondly, the group did not have a balance 

between being playful and regarding their task seriously. Therefore, the group and researcher 

recommended appropriate actions to be taken to improve future collaborative sessions. 

 

4.2.1   Debriefing sessions 
 

It was observed that the group was dissatisfied with the slow progress of the discussions which 

were aimed in helping them perform their writing task. However, they did not voice out their 

displeasure openly, resulting in some of their group members being unaware of their 

unhappiness. Therefore, it was discovered from the diary entries and interviews that the 

participants were of the opinion that debriefing sessions should be conducted regularly. 

The debriefing sessions will enable group members to have an open discussion on the 

problems faced during their collaboration with their group members and their instructor on a 

regular basis. Consequently, they will be aware of the impact their actions and words have on 

their group members. Therefore, it will help them to refine their collaborative skills. 

 

4.2.2 Balance between fun and seriousness  
 

A major problem encountered by the group was being too playful during their collaborative 

sessions. Sarah and Wang admitted feeling guilty for wasting their time in such a manner 

through their interviews and diary entries. The group was having fun during their sessions but 

it was at the expense of performing their writing task well. Recommendations to overcome the 

problem for future collaborative efforts which were revealed through the participants’ 

interviews and diary entries consisted of having a detailed plan to be followed, being 

committed to the task and concentrating on the sub-tasks carried out. 

The group was of the opinion that a detailed plan for them would be useful to them. It 

would guide them in discussing their task productively for every session. The instructor felt 

that a plan with time allocated for every sub-task would be beneficial but the leader should 

also be flexible when it could not be followed totally. In addition, Wang, Sara and Mimi 

admitted that they were not fully committed towards their writing task and should have place 

more effort to have more fruitful sessions than before. A way in which they could be proactive 

during their sessions would be to reduce their playful behaviour and pay much attention to the 

leader’s facilitation when performing their sub-tasks. 

 

4.3 Task performance 
 
The group was encouraged to reflect on their discussions pertaining to their task performance. 

All of them except for Andrew revealed that they were concerned over the slow pace of their 

discussions and a lack of meticulous behaviour in filtering their ideas. However, the 

participants did not provide suggestions to overcome the situation. Therefore, the instructor 

made recommendations through her observation notes. Her suggestions in improving future 

collaborative sessions were conducting a briefing on different personalities using LPI and 

having more guidance from the group leader and instructor would improve the collaborative 

sessions.  

 

4.3.1  Briefing on different personalities categorised under LPI 
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It would be beneficial to the group if they had been informed of the strengths and weaknesses 

of different personalities categorised under LPI. The knowledge would reduce conflict among 

them in two ways. Firstly, it could help them to understand and accept their friends well. 

Secondly, it would enable them to behave appropriately during collaborative work.  

 

It is crucial for collaborators to have knowledge of their group members’ personalities. 

They would have patience and develop tolerance during their interactions with each other. 

These elements are necessary in building positive group dynamics which could result in 

productive collaborative work. 

In addition, group members should behave appropriately during collaborative work. 

According to Garrison (1997), self-directed learning which involves self-management; self-

monitoring and motivational dimensions are advantageous in students’ learning. When an 

individual is aware of one’s strengths and weaknesses, one is able to regulate one’s 

behaviour. Therefore, positive interactions among group members can be promoted. 

Consequently, the quality of their group work could be increased. 

 

4.3.2 More guidance from leader and instructor 
The group faced some challenges in the course of discussions. They were having a lack of 

focus in the task due to the individuals’ playfulness, facing distractions from the task due to 

side-discussions on other assignments and being overwhelmed by the large amount of 

information. Consequently, a few recommendations on how to improve future collaboration 

were provided by the participants and instructor through the interviews and diary entries. The 

suggestions were having more guidance from the group leader and instructor which could be 

advantageous in terms of group management and information management. According to 

Conte, Jirwe, Scheja, Hjelmqvist (2016), it is important for instructors to train teams on how 

to collaborate especially pertaining to control issue. They even support the role of supervisors 

facilitating the teams in order to manage their critical analysis during collaboration. 

 

4.3.2.1 Group management 
 

The group leader could attempt to facilitate the discussions closely in order to maintain the 

productivity of the discussions. Some actions which could be taken were indirectly controlling 

the flow of discussions by inviting distracted group members to present their ideas or directly 

controlling the sessions by reminding misbehaving individuals of the importance of the group 

task. These actions could reduce the aimlessness of direction the collaborative sessions could 

be heading. 

Some group leaders might lack experience and knowledge in handling their group 

members. Therefore, they could seek assistance and advice from their instructor in this matter. 

It is because the instructor would have more experience in managing learners than the leader. 

Thus, the group leader would benefit from the information-sharing by the instructor. 

 
4.3.2.2 Information management 
 

It was observed that the group had difficulties in managing their information and using it for 

their writing task. Sarah and Mimi admitted feeling daunted and confused by the large amount 

of information contributed by their friends. They felt unsure of how to filter and select 

appropriate ideas for the script. 

The instructor could intervene by assisting the group in selecting input to be used in their 

writing task. The help rendered would create confidence of the learners in their writing task. 
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Simultaneously, they could be convince of the usefulness of groupwork in their task 

performance. 

5   Conclusions 

The findings in this study revealed recommendations on how to improve collaborative writing 

sessions. They were pertaining to three areas which are individual behaviour, group dynamics 

and task performance. It is hoped that the suggestions would promote learning and sharing of 

knowledge among students in future collaborations. 

It is crucial for collaborators to reflect regularly on their experiences gained during their 

sessions with others. Garrison (1997) is of the opinion that self-directed learning which 

involves self-management; self-monitoring and motivational dimensions are necessary in 

learning. In addition, Gutierez and Kim (2017) support the use of reflection for it helps to 

improve one’s practice. They discovered that when participants in their study actively 

reflected on their classroom experience, it resulted in an increase of understanding of 

processes involved and improvement of their prior beliefs at work. 
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